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ABSTRACT STATE OF THE LITERATURE

Evidence from recent experiments suggests that intervention-impacts may be higher
when financial education (FE) is ...

We conduct a randomized field experiment to study the effects of two financial education
interventions offered to small-scale retailers in Western Uganda. The treatments contrast “active _ .

learning” with “traditional lecturing” within standardized lesson-plans. We find that active learning has ;ffmegﬁgea; ?rETSSZ??Leurr:gﬂg:te)((:\g:”eetrael_t ;gfﬁlsi’ir';arllsjgogsnl\ﬁr:ih;;égl7)’
a positive and economically meaningful impact on savings and investment outcomes, in contrast to « personalized (Carpena et al. 2015),

insignificant impacts of lecturing. These results are not conditional on prior education or financial e convenient and entertaining (Berg and Zia 2017).

literacy. Tentative evidence suggests that only active learning stimulates several cognitive and non-
cognitive mechanisms; moreover, a social mechanism may be at play as treated individuals join social
groups discussing financial matters.

- What about differences in teaching methods?

RESEARCH DESIGN

The FL programs Timeline and empirical strategy

01/11/15-19/12/15  06/04/16 — 19/07/16

Treatment A:
Active learning

* Pre-registered randomized trial (RCT) at AEA RCT registry * Two standardized FL programs

e Cluster-RCT with 1,291 small-scale retailers in 83 marketplaces * Both trainings cover five topic areas: (i) budgeting, (ii) savings,
(clusters) in Western Uganda (iii) loans, (iv) investment, (v) financial service providers

« Random assignment of two different financial education treatments * Intensity for both: 120 minutes
at the cluster-level (balanced at baseline) * Same teachers (ToT by Central Bank of Uganda)

« Measurement of field behaviors and financial outcomes 6 months * Same cI.ass-si.ze (15-16 students per class)
after treatment (short-term effects) * What differs is the teaching method:

 MDES: 0.15 SD units at 80% Power (at o = 0.05)
* Attrition-rate: 9.9%

 Treatment A: Active learning
* Five stations covering the topic areas
e Use of visuals, a narrative, and games
* (Constructivist

 Treatment B: Traditional lecturing

Treatment B:
Lecturing

ANCOVA model to estimate (intention-to-treat) treatment effects for the
two treatments Al and B} (standard errors are clustered at the market-

Study region

 Community lecture level to account for the level of randomization):
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Results on indices of outcomes: y; = X2k with u;, denoting the mean of
o for the control group (C) and o, denoting the standard deviation of
k k k
for the control group. The aggregate index then takes the following form:
ik Y. vE . : :
y* = "ky". Finally, we standardize the outcome index (y*) to have a mean
of zero and standard deviation of one for the control-group.
Economic significance Causal pathways
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1) Financial education works: intended treatment effects with very short (120 min) course.
2) Active learning outperforms lecturing in almost every outcome domain.
v’ Significant increase in savings
v’ Significant increase in investments into the own business
v’ Significant increase in financial literacy and self-control
3) Social mechanism may explain the observed treatment effects
v’ Individuals treated with active learning are more likely to join social groups to discuss personal
financial matters
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